“THE PATHS WE WERE TOLD TO FOLLOW”:
A CITATIONAL PRACTICE WORKSHEET FOR STUDENTS

SHANELLE E. KIM

his teaching resource is a worksheet | designed as part of a collaborative

activity that gets students to look closely at the bibliography of an

academic article. The first set of questions asks the students to think in
general terms about what types of sources are traditionally thought of as
“academic,” as well as the types of people included in this category. With the
second set of questions, students go through a specific bibliography together
and identify the different types of sources included. The worksheet asks
students to pay special attention to citations of sources that may not seem
traditionally “academic.” Finally, the third section calls for a reflection on the
bibliography as a whole, and for students to consider the ideological work of
citation. Sara Ahmed (2016) writes, “Citation is feminist memory. Citation is
how we acknowledge our debt to those who came before; those who helped
us find our way when the way was obscured because we deviated from the
paths we were told to follow” (p. 15). The questions on this worksheet
challenge students to consider what “paths” a bibliography may follow,
whether they reinscribe certain forms of knowledge or deviate from them. And
in the process of looking closely at one academic bibliography, students may
reflect on their own citational practices and the paths they want to follow.

| designed this teaching resource with an undergraduate writing course in
mind, although the worksheet could be tailored to any humanities course that
has a writing component. | have taught a version of this worksheet once
before, in a Spring 2021 section of “University Writing,” a seminar-style (14
students per class) required first-year composition course in Columbia
University’s Core Curriculum. My section of University Writing is a “themed”
class with readings and assignments that focus on racism and antiracism in
America. In the third unit of this class, students complete a research project,
and it was during this unit that | had my students complete the citational
practice worksheet.

Before | presented the worksheet to my students, we had a discussion about
sources of knowledge and the differences between academic and
nonacademic sources. | then asked students to look over a sample
bibliography that cites mostly academic sources and established scholars. Over
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the course of our discussion, my students and | determined that sources
traditionally deemed “academic” are those that are published by peer-
reviewed, academically recognized presses, available in print or online, and
usually written by tenured faculty. | gave my students a version of the
worksheet that | had tailored to one of our class readings, Eve Tuck and K.
Wayne Yang’s (2012) “Decolonization Is Not a Metaphor,” which calls for more
concerted efforts to dismantle settler colonialism in the academy. The
worksheet questions were targeted towards Tuck & Yang’s own citation
practices in their bibliography, and | asked students to look for sources that did
not seem to be traditionally academic, or sources by authors who do not seem
to be established scholars. The students then worked in pairs to answer the
questions on the worksheet, which ended by asking students to reflect on
whether or not Tuck and Yang’s bibliography aligns with the purpose of their
project to resist institutional reproductions of white settler coIoniaIism.]

After my students completed the worksheet in pairs, we regrouped to discuss
their findings, and we had a fruitful conversation about “Decolonization Is Not
a Metaphor” and the reproduction of knowledge in scholarship. Several
students identified non-scholarly sources in the bibliography and citations of
graduate student work, which led to a thoughtful class-wide exchange about
the limitations and affordances of academic institutions as sites of knowledge
production. Students were also able to describe how the bibliography may also
indicate possible gaps or inconsistencies in Tuck and Yang’s theorizations,
which led to an engaging conversation about the article itself. For example, a
couple students questioned Tuck and Yang’s inclusion of POC into the
“settler” category, arguing that many POC are forced inheritors of settler
colonialism. This led to a lively discussion on both the limits and affordances of
citation as an anti-settler colonialist practice. Overall, the activity seemed to
help students think critically about academic bibliographies, and many
students expressed that Tuck and Yang’s citational practices inspired them to
expand their own understandings of what makes a source legitimate and
citable.

The reflective component of this activity is especially important: my goal is to
help students think about their own citational practices and the kinds of work
they want to reproduce as legitimate in their own research projects. When |
teach University Writing again in Fall 2021, | plan to implement a tailored
version of this exercise that concludes with a more directed individual
reflection on students’ own citational practices, in order to expand the
potential for metacognition and learning transfer. The exercise | have in mind is

Commented [TCP14]: | think that the attention this
resource brings to whether bibliographical practices align
with the aim of the article is crucial. In particular, it is of
paramount importance to avoid viewing inclusive
citational practices as merely perfunctory, and thus largely
ineffective. In other words, revised citational practice
should go hand in hand with revised discourses of
knowledge, in such a way as to avoid tokenization by
deeply intervening on what academic knowledge sounds
like. I find this part of the resource extremely important
insofar as it does just that: it encourages students to
interrogate the bibliography in a way that is conducive to
interrogating broader epistemic structures within
academia. What is more, engaging with academic articles
or monographs beginning from their bibliography can
provide scholars with a new paradigm of how to approach
these texts. In this way, analyzing one's bibliography can
go from being a way of assessing a scholar's authority and
expertise to becoming a new entry-point into the
workings of knowledge production. This would contribute
to destabilizing academic hierarchical structures, and
could open up possibilities for creating inclusive scholarly
networks and approaches. Within the classroom, this
could be translated into an exercise that asks students to
write an article or chapter review starting from the
bibliography, and reflecting in particular on the impact
that it has on the content and implications of the writing.

-Emma lanni
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a short focused free-write with two questions asking students to describe their
burgeoning bibliography and identify changes they might make to this
bibliography and/or to their research methods, having completed this exercise
of analyzing the political and ethical implications of citational practices. | also
plan to continue refining the worksheet questions to help students think about
what kinds of ideological work a bibliography does, or what becomes possible
through the practice of citation.

Particularly when paired with the bibliography for “Decolonization Is a
Metaphor,” this worksheet draws students’ attention to how scholarship
traditionally centers and reproduces a hierarchy of knowledge that privileges
the often white, often male, established scholars at academic institutions. Tuck
and Yang’s bibliography also models possible methods for resisting such
hierarchies, as it includes many nonacademic sources as well as citing people—
especially women—of color, and it also cites graduate students, whose work is
not commonly acknowledged in standard citational practices. At the same
time, | believe the worksheet also helps students identify possible limitations
to trying to undo such hierarchies from within the institution of academia;
identifying these limitations can in turn lead to thoughtful discussions about
whether academic scholarship is inherently a reproduction of white patriarchal
power. The goals of this worksheet are for students to come away with a more
critical eye toward the scholarly citations they encounter, an ability to identify
modes of resistance, and a sense of responsibility for their own citational
practices. These goals draw inspiration from Eugenia Zuroski’s (2020)
classroom exercise “Where do you know from?”. Zuroski writes, “Academic
intellectual authority—what we think it looks, sounds, and feels like; where we
think it comes from—is precisely the problem, the structure that perpetuates
imperialism in our spaces of learning and intellectual engagement.” ﬁhe
purpose of Zuroski’s assignment informs the purpose of my own: to help
students identify what we think academic intellectual authority is and “where
we think it comes from” and then develop a sense of what it means to “know
from” sources that do not fit this narrow conception of intellectual authority.‘

This teaching resource requires a lot of scaffolding in its current state. When |
workshopped the worksheet in the Spring 2021 Learning Community
“Citational Practice as Critical Feminist Pedagogy,” Emily FitzGerald and Sandra
Chiritescu  rightfully pointed out that students—especially first-year
undergraduates-may not know the differences between scholarly and
nonacademic sources. They suggested implementing in-class discussions about
what kinds of sources may appear in a more traditional academic paper, as well

Commented [TCP15]: This calls to mind digital
epistemologies, and the work they do in de-centering the
center of academic and scholarly discourses. | am thinking
in particular of Alan Liu's “Theses on the Epistemology of
the Digital: Advice For the Cambridge Centre for Digital
Knowledge” (http://liu.english.ucsb.edu/theses-on-the-
epistemology-of-the-digital-page/), which are conceived as
thought-provoking guidelines for the Center for Digital
Knowledge at Cambridge University. His third thesis, titled
"Decentering the Centre", foreground the digital's
potential to challenge Western, hierarchical paradigms of
knowledge in favor of a wide and heterogeneous
network. As he puts it, "A key test for the proposed
Centre for Digital Knowledge, therefore, will be whether it
is willing at least on occasion to accommodate non-
standard forms of knowledge organization, production,
presentation, exploration, and dissemination acclimated
to the digital age or open to its networked ethos.
Examples of such forms include [...] events planned by
non-academic invitees, cross-institutional collaboration
(university to high school, university to newspaper,
university to corporation, university to NGO, etc.), direct
engagement with the public in online or face-to-face
venues, and intellectual events planned not just by
research faculty but also by teaching-first instructors,
clerical staff, and students (to break down the divide
between those tiers)." In light of the ubiquity of the Web
and social media, | think that non-traditional sources will
include digital ones in an overwhelming fashion. Twitter in
particular has now for a while been a productive venue for
exchange of ideas, information, and theory, and for the
dissemination of research, storytelling, and

collaborative projects. The inclusion of these digital
discourses within the Academy (and viceversa) works to
destabilize longstanding practices of gatekeeping and
hierarchizations.

-Emma lanni
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as showing students an example of such a bibliography. [I also realize that the
questions on the worksheet work best when paired with an assigned course
reading, especially one that cites a diverse range of sources, which may not be
possible in courses that have specific required readings with more traditional
bibliographies. ]ln addition, | welcome user feedback on how to continue to
refine the questions to promote student reflection on the institutionalization
of knowledge, and how to use this worksheet to prompt students towards
implementing a more equitable citational method in their own papers.
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TEACHING RESOURCE

Student-facing Instructions

Before looking at the bibliography page, take a few minutes to answer the
following questions together.

e What are some types of sources you might expect to see in an academic
bibliography?

« What are some types of sources you might not expect to see in an academic
bibliography?

e What kinds of individuals might you expect to be cited in an academic
bibliography?

e What kinds of individuals might you not expect to be cited in an academic
bibliography?

Directions: Take some time to look over the bibliography page with your
partner. Together, highlight any citations that seem different from the kinds of
sources we are used to encountering in academic bibliographies. Notice what
makes them seem unexpected.

1. What are some of the different types of sources the author(s) cite in the
bibliography?

Commented [TCP16]: | am very interested in this issue,
particularly as a researcher in the field of Classics, where
certain required readings and bibliography are treated
almost hagiographically. Just to give a telling example: the
syllabus for the Core Curriculum at Columbia University
includes a translation of the Iliad, by R. Lattimore, that is
60 years old. For the Odyssey, the more recent translation
by Emily Wilson (2018) was adopted recently, but not
without criticism due to the translation's alleged lower
degree of accuracy (which should in itself make one think
about power dynamics and discriminations within
environments of knowledge-production). | suggest that,
in situations where students might have to face more
traditional bibliographies, a useful exercise might consist
of asking the students to research scholarship that
developed in response to the "big names" on the
bibliography. In this way, they would deconstruct a
traditional view of academic authority by shifting the
focus to the responses and oppositions to notable
sources. The result would foreground alternative paths,
and situate traditionally recognized authorities as part of a
wide and polyvocal network of scholars, rather than as
untouchable authority figures. Moreover, students might
themselves feel empowered to push back against notable
literature in their field, centering the situatedness of their
own identity as learners rather than abstract notions of
expertise and professionalism.

-Emma lanni
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2. Does the bibliography cite any types of sources that seem unexpected in an
academic bibliography? If so, list them here.

3. Does the bibliography cite any scholarly sources that are not from well-
established researchers—do the author(s) cite graduate student work, for
example? If so, note them here.

Take a few minutes to answer the following questions with your partner.
. %ccording to what is cited in the bibliography, what are some legitimate
sources of knowledge?

e What types of sources do not appear in this bibliography?

e What do you think the bibliography tells us about the paper/project as a
whole? What kinds of knowledge are they interested in reproducing? Where are
they situating their work?
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Commented [TCP17]: This question made me think about
how we might further problematize the notion of
legitimacy when it comes to academic sources. I will draw
here on an example from the field of Classics, which |
hope can raise questions about other disciplines as well.
Classics has a long history that connects it closely to white
supremacy and neofascism (see, for instance, Donna
Zuckerberg's "How the Alt-Right is Weaponizing the
Classics" (https://gen.medium.com/how-the-alt-right-is-
weaponizing-the-classics-d4c1c8dfcb73) and the 2021 New
York Times interview with Professor Dan-el Padilla Peralta
(https://www.nytimes.com/2021/02/02/magazine/classics-
greece-rome-whiteness.html). Now, this history is largely
ignored or underplayed by many scholars, who argue that
the discipline in itself is apolitical, and that the field is not
responsible for any weaponization that ancient cultures
have or will undergo. Thus, in a way, alt-right
interpretations of the Classics are also treated by the
scholarly consensus as illegitimate sources. And rightly so,
I would add. It is not my intention to play devil's advocate:
it is plenty clear that the voices of scholars and
practitioners that have long been unjustly excluded from
recognized academic discourse (such as those of scholars
of color, non-tenured faculty, graduate students, etc.)
have nothing to do with those of people upholding the
violent ideology of white supremacy and fascism. What |
am interested in is thinking about how differently the
concept of academic legitimacy can be declined, who gets
to use it responsibly or weaponize it, how and when it
works toward gatekeeping or defending, and how it
affects people who approach fields of knowledge with
very different ideological agendas.

-Emma lanni
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